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Executive Summary

Families and Schools Together (FAST) is an early intervention programme for primary
school-age pupils which aims to brings parents, children, teachers and the wider
community together, to make sure children get the support they need to fulfil their
potential at school — and in life. Save the Children works in partnership with Middlesex
University to deliver FAST in areas of deprivation and where high numbers of children
receive free school meals. FAST works to improve family relationships, and in turn,
children’s ability to learn. It achieves this by strengthening their home learning
environment. It encourages and enables parents, the wider family and local community
to play an active role in their children’s education.

This report provides the findings from the Robert Owen Centre (ROC) research of the
FAST programme. The aims of the study were to undertake independent research to
examine the factors that contribute to effective early intervention in relation to family
engagement practice in Scotland (with a focus on education), by exploring and sharing
learning from delivery of FAST in Scotland. The aim was to use the findings to influence
local and national policy and practice (rather than inform FAST delivery in Scotland).
Specifically the research aimed to:

1. Examine from different perspectives — those who commission, deliver and
participate in FAST - the factors that contribute to successful/ unsuccessful early
intervention family engagement practice in Scotland (with a focus on supporting
children’s education) using a case study approach of FAST delivery in five local
areas.

2. Develop recommendations for effective early intervention family engagement
practice.

In order to meet these research aims the report explored: what national policies FAST
supported the delivery of; what impact FAST has, to date, in several case study
localities in Scotland; the characteristics of FAST that are key to its success; the key
elements of FAST delivery associated with success and the facilitators and barriers to
this success. It also addressed the implementation of the initiative and the impact it has
on different stakeholders. From this evidence, the research considered the key
elements of models for family engagement in children’s learning, particularly children
living in poverty and the implications of this for future policy and practice to support
family engagement in children’s learning.

In addressing the main areas of investigation the research team adopted a mixed
methods approach. The methodology involved drawing on insights from relevant
international research, secondary analysis of data gathered by the Middlesex University
evaluation of FAST and empirically gathered qualitative data gathered through
interviews, observations, and focus groups with key stakeholders from six FAST groups
across Scotland.



The National Evaluation of FAST, conducted by Middlesex University, reported a
positive impact across a number of indicators reflecting FAST aims and objectives. The
qualitative evidence from the Robert Owen Centre’s research also indicates that
FAST and FASTworks have promoted positive and effective parental involvement
in children’s learning. In particular, FAST facilitated greater dialogue between
teachers/partners and parents regarding their children’s learning.

There was consensus that it had promoted engagement and learning that the wider
research literature suggests is indicative of positive educational outcomes.

As well as impacting on family life, the FAST approach improved the aspirations and
confidence of parents. In some cases the programme had led to them going on
to participate in educational opportunities such as Further Education and
University.

The FAST approach also built parents’ social capital and capacity to support each
other, thus broadening the impact of FAST into the community.

In addition to impacting on families and parents, there was consensus among all
stakeholder groups that the FAST model made a valuable contribution to
improved family and school relationships.

The research identified a number of operational challenges in applying the FAST
approach to different local contexts. In particular, the approach needed careful
integration with school and local authority policies, planning and systems in
order to ensure appropriate levels of teacher input and buy-in.

While the structured FAST approach was seen as a key factor in its success, not
all parents and teachers saw the need to adhere to the exact FAST model
procedures. Some believed that the approach was ‘inflexible’ and could have been
varied to better suit the local resources, parents’ initial capacities and existing
commitments and the responsibilities of partners. Some participants stressed that
this highlighted the importance of taking time to communicate the rationale for
the structured FAST approach and to take time to ensure that the approach was
embedded in local systems.

Our findings strongly indicate that, overall, the type of approach adopted by
FAST and FASTworks is an effective model that can be adapted to suit local
needs and context. The FAST approach has been positively evaluated internationally
and in the UK. We would argue that translating the approach to local contexts
while maintaining the integrity of the model is key to the success of this type of
approach.

In Scotland, the role of Local Authorities in supporting the FAST approach is perhaps a
unique feature. Unlike elsewhere in the UK, Scottish Local Authorities have retained a
strong central planning and coordination function in social and educational service
delivery. The findings indicate that the FAST approach works best when



stakeholders work together to ensure that the approach aligns with educational
plans at school and Local Authority level and takes into account existing
resources.

At a National and local policy level, there is an increasing focus on closing the
attainment gap. In looking at Scotland’s policy context, FAST resonates with the newly
announced four-year Attainment Scotland Fund (The Attainment Challenge). The
Scottish Government is investing £100 million through a national attainment fund over 4
years, targeting support to those local authorities with the most deprived communities.
The Challenge will focus on improving literacy, numeracy and health and wellbeing in
primary schools in these areas, with the clear objective being to give all primary-school
age pupils — regardless of background - the best start in life. Particularly important for
FAST is that, as part of the Attainment Challenge, there is a focus on involving parents
in their children’s learning. Scottish policy has long recognised the importance of
parental involvement in children’s learning. These policies and the wider
research, including international studies of the FAST approach, highlights the
importance of the FAST model, and similar family focused programmes, in
making a difference to the learning and wellbeing of children.

A number of recommendations emerge from the findings, highlighting the need to:

e Ensure familiarity with the articulation between the FAST approach and the
relevant Scottish policies in relation to parental engagement and
education.

e Provide sufficient time during inception and set-up to promote the
understanding of the rationale for the FAST approach

e Consider including sessions on group working to better equip individuals
to deal with group dynamics

e Identify and promote key skills and attributes among FASTwork group
members to help support the group’s continuity. For example, fundraising,
networking, and craft skills.

e Recognise the importance of early intervention programmes and,
particularly, their articulation with the wider range of policies and measures
to promote education equity and change

e Explore the efficacy and expansion of FAST nursery-primary and primary-
secondary transitions

e Explore major funding sources to promote sustainability and expansion of
FAST

e Consider researching long-term impact of FAST in the UK and Scotland in
particular.



1. Introduction

The Robert Owen Centre (ROC) at the University of Glasgow was commissioned by
Save the Children to research how the FAST (Families and Schools Together)
programme contributes to early intervention family engagement policy and practice in
Scotland. The research took place between November 2014 and June 2015. This report
provides the findings from the ROC research.

The aims of the study were to undertake independent research to examine the factors
that contribute to effective early intervention family engagement practice in Scotland
(with a focus on education), by exploring and sharing learning from delivery of FAST in
Scotland. The aim was to use the findings to influence local and national policy and
practice (rather than inform FAST delivery in Scotland). Specifically the research aims
to:

1. Examine from different perspectives — those who commission, deliver and
participate in FAST - the factors that contribute to successful/ unsuccessful early
intervention family engagement practice in Scotland (with a focus on supporting
children’s education) using a case study approach of FAST delivery in five local
areas.

2. Develop recommendations for effective early intervention family engagement
practice.

The Robert Owen Centre research complements other research, including the on-going
Middlesex University evaluation, by providing a qualitative case study approach to
identify the key processes and factors influencing FAST and to offer recommendations
for early intervention family engagement practice.

1.1 Background

There still exists a large gap in average educational achievement between children from
economically advantaged backgrounds and those from less advantaged backgrounds.
Consistently children from less advantaged backgrounds do less well in public school
examinations than their better off peers (McKinney et al., 2013a, 2013b; Goodman and
Gregg, 2010; DfE, 2011). Although economic difference may be associated with
educational advantages and disadvantages the picture is complex. There is strong
evidence that demonstrates that parental engagement in their children’s learning at
home and at school is perhaps the most important influence on a students’
achievement, even more so than socio-economic background and parent’s education
level (Ferrara, 2009; Gibson & Jefferson, 2006; Mapp et al., 2008; Sammons, 2007,
Gregg and Washbrook, 2009; Chowdry et al., 2010; Cummings et al., 2012; Gorard et
al., 2012). This suggests that parental involvement makes perhaps the most significant
contribution to closing the attainment gap.



Bronfenbrenner's (1979) Ecological Development Model, Putnam (2000; p. 296)
suggests that child development is ‘powerfully shaped by trust, networks, and norms of
reciprocity within a child’s family, school, peer group, and larger community' and that
these ‘'have far reaching effects on their opportunities and choices, educational
achievement, and hence on their behaviour and development'. Sampson et al. (2005)
suggest that social capital can help to mitigate some of the effects of socioeconomic
disadvantage and that the presence of non-profit organisations, such as Save the
Children, and their involvement in intervention work can be particularly effective.

A substantial body of evidence has amassed over the last sixty years or so highlighting
the role of parents as prime educators of their children (Hall, Kay and Struthers 1992;
Sylva et al, 2004). Some of the first evidence emerged from longitudinal early
intervention projects which had their roots in the Kennedy and Johnston US
administrations’ ‘war on poverty’ programmes of the 1960’s (Lawrence et al., 2005).
Despite parents from disadvantaged households being as likely to help with their
children’s learning as economically advantaged parents (Mongon and Chapman 2012),
their efforts are less effective, especially where parental educational attainment is low.
In such cases, parents require support to demonstrate how they can play a role in
working with schools to promote positive outcomes for their children (Peters et al.,
2008). Sosu and Ellis (2014) propose that, overall, effective parental involvement
programmes that have an impact on the attainment gap are those that focus on helping
parents to use appropriate strategies to support their children’s learning at home.
Parental involvement is strengthened when combined with approaches for raising
parental expectations and positive parenting (Scott et al., 2010; Gorard et al., 2012).

Key messages arising from research in Joseph Rowntree Foundation’s (JRF) Education
and Poverty programme (Carter-Wall and Whitfield 2012) reveals that interventions that
have improved educational outcomes are those focused on parental involvement in
children's education to improve outcomes that are sustained and closely monitored.
Their roundup of relevant research suggests that there is mixed evidence on the impact
of interventions focused on extra-curricular activities, mentoring, children's self-belief
and motivation or addressing children's general attitudes to education or the amount of
paid work children do during term time.

Reviewing the literature on parent involvement in public education, Mitchell (2008)
found that:

e Parental involvement in children’s education from an early age has a significant
effect on educational achievement, and continued to do so into adolescence and
adulthood

¢ Family learning provides a range of benefits for parents and children including
improvements in reading, writing and numeracy as well as greater parental
confidence in helping their child at home

¢ The attitudes and aspirations of parents and of children themselves predict later
educational achievement. International evidence suggests that parents with high
aspirations are also more involved in their children’s education.



Focusing on the features of successful interventions Grayson (2013) suggested that:

e They are based on the best available evidence

e They state explicitly what change they anticipate achieving, and define their
criteria for success or failure

e The planning of activities is informed by research into local needs and
circumstances

e They are properly resourced, with sufficient capacity to develop the intervention

e Senior education staff are engaged with and committed to the intervention

e Measures are taken to overcome potential participants’ barriers to accessing the
intervention

e A robust evaluation design is built into the programme from the outset

e They are sustainable; development should not cease when a specific piece of
work concludes.

Given the wider research evidence it is argueable that we know what works regarding
successful approaches to support parents to engage in their children’s learning at home
and at school, however, the challenge is to implement approaches that reflect these
characteristics and that are sustainable.

1.2 The Scottish policy context and FAST

The issue of how to better engage with and support family engagement in learning and
school features prominently in the thinking of policy-makers and school leaders. The
Scottish Government has recently pulled together existing evidence into a practical
guide for school leaders and staff - www.engagingwithfamilies.co.uk and there is a
major impetus to address the ‘Closing the Gap’ in Education agenda (Sosu and Ellis,
2014; Forbes et al., 2015; Dunlop, 2015). It is interesting to note that FAST resonates
with the newly announced four-year Attainment Scotland Fund (The Attainment
Challenge). The Attainment Challenge will be targeted initially at schools in local
authorities with the biggest concentrations of households in deprived areas. As outlined
in her speech made at the University Of Glasgow on 19" May 2015, Angela Constance,
the Cabinet Secretary for Education and Lifelong Learning, said that the Government
“are investing £100 million through a national attainment fund over 4 years targeting
support to those local authorities with the most deprived communities, providing schools
with greater access to expertise and resources, through the Scottish Attainment
Challenge”. The Challenge will focus on improving literacy, numeracy, and health and
wellbeing in primary schools in these areas, with the clear objective being to give all
primary-school age pupils — regardless of background - the best start in life. Particularly
important for FAST is that as part of the Attainment Challenge, there is a focus on
involving parents in their children’s learning. Scottish policy has long recognised the
importance of parental involvement in children’s learning (e.g. the Scottish Schools
(Parental Involvement) Act 2006 and the National Parenting Strategy (2012)) requiring



http://www.engagingwithfamilies.co.uk/

schools to work with parents to improve attainment for children. There have been
national initiatives to encourage parents to read to their children by providing books
through the ‘Bookbug Initiative’ and government funded national reading engagement
projects. However, little is known about how these affect the attainment of children from
the most economically deprived households. In the aforementioned ‘Closing the
Attainment Gap’ report commissioned by the Joseph Rowntree Foundation, Sosu and
Ellis (2014: p.25) specifically mentioned Save the Children and FAST as evidence of
good practice stating that FAST ‘focuses on building a stronger relationship between
parents and teachers, and coaching parents on how to work effectively with their
children’.

The Scottish Government recognises that parents play an important role in their own
child's learning and in the life of their school. With Parent Councils, the intention is that
these structures will “help parents and carers to become more actively and effectively
involved in their children's learning” *. The Parent Councils can, ideally, inform the
school about the needs of parents and issues that are important to families. This can
inform school strategies regarding how to effectively involve parents in their children’s
learning and the life of the school. However, research indicates that Parent Councils
alone do not necessarily fully support parents to engage in their children’s learning both
at home and at school. Wallace (2009) reports that too many parents do not receive
information on the work of the Parent Council and that too many do not know how to
contact the Parent Council and that ‘communication with parents remains a significant
gap in implementation of the legislation’.

The level and nature of parent representation on Parent Councils is one issue but so is
whether the Parent Council alone is sufficient to provide a mechanism and process to
facilitate active and equitable parental engagement in their children’s learning at home
and at school. In 2015, the National Network of Partnership Schools (NNPS)
approaches has inspired a pilot scheme in Scotland organised in partnership between
the Scottish Parent Teacher Council (SPTC), and Skills Development Scotland (SDS)
The project aims to be rolled out over six years to more than 600 schools. This initiative
has been prompted by insights from studies in the United States, particularly those of
the NNPS (e.g. Epstein 2011, Epstein et al 2009, Hutchins et al 2008). Such research
suggest that effective approaches to promote parental engagement in their children’s
learning at home and at school require goal-oriented programmes of family involvement
and community networks. Established at the Johns Hopkins University in 1996, the
NNPS uses evidence-based approaches to facilitate schools, districts, states, and
organisations to work together to develop and sustain programs of family and
community involvement that aim to increase student success in school.

The FAST model can be seen as one such programme, in that it also adopts an
evidenced-based partnership model to facilitate parents’ engagement in their children’s
learning at home and at school. There are other examples across local authorities of
systematic efforts to address meaningful parental engagement with their child’s learning

! http://www.educationscotland.gov.uk/parentzone/gettinginvolved/parentcouncils/index.asp



at home and school such as approaches in West Dunbartonshire and Renfrewshire with
some of these adopting FAST as part of their integrated strategy.

1.3 What is the Families and Schools Together (FAST)
programme FAST?

Families and Schools Together (FAST) is an early intervention programme for primary
school-age pupils which aims to brings parents, children, teachers and the wider
community together, to make sure children get the support they need to fulfil their
potential at school — and in life. FAST works to improve family relationships and in turn,
children’s ability to learn. It achieves this by strengthening their home learning
environment. It encourages and enables parents, the wider family and local community
to play an active role in their children’s education. The programme is evidence based
and has been run in 18 countries around the world. Between 2009 and 2015, 11,658
families took part in the programme in the UK.

The FAST education programme was developed in 1988 by Dr. Lynn McDonald, and is
endorsed by both the UN and the UK Government. Save the Children is working in
partnership with Middlesex University to deliver FAST through partnerships with local
authorities and schools in areas of higher deprivation and where high numbers of
children receive free school meals.

FAST:

e |s a fully inclusive programme that builds on families’ and communities’ strengths.
It takes an evidence-based approach.

e Is a universal and voluntary programme that encourages whole families to attend.
This means that it is non-stigmatising and typically has a high retention rate,
including among low-income and more marginalised families.

¢ Reaches large numbers of disadvantaged children. Each programme can benefit
up to 40 families.

e Is empowering rather than prescriptive. It takes an ‘asset based’ approach — by
involving families, teachers and members of the community it builds on the
strengths and talents that already exist in a community to help children achieve.
The emphasis is on supporting parents and communities to give their children the
best start.

e Strengthens family relationships and breaks down barriers between home and
school.

1.3.1 The FAST process
FAST supports families by:

e Encouraging good behaviour and a positive attitude to school and learning



e Helping parents get more involved in their child’s education, so they can support
learning and development at home

e Encouraging stronger bonds between parents and their child, their child’s school,
other parents and the wider community.

An important requirement of FAST is that members of the wider community work
alongside parents in the school to deliver the weekly activities. Each FAST course is
delivered by a group of teams made up of local parents, school staff and professionals.
These FAST ‘partners’ take part in a two-day training event to build the skills and
knowledge they need to help deliver the programme.

Each programme is held in a local primary school and delivered by up to 20 FAST team
volunteers, comprising: school staff to build links between home and school; parents to
provide peer support; and community members to connect to local services. The
volunteers are trained by certified FAST trainers. There are a number of discrete steps
that make up FAST, these are:

Step 1: Parents of children in a primary school class or year group are invited to
attend FAST with their family

Step 2: Up to 40 families attend eight weekly sessions where children and parents
take part in structured activities together. Eviidence-based activities are fun,
interactive and are geared towards helping children and parents improve
their life skills and confidence. Each session lasts two and half hours and
comprises eight activities that are repeated in a set order each week. An
overview of these activities is available on request from Save the Children

Step 3: Weekly sessions are followed by monthly meetings, FASTworks, run by
graduated FAST families to build on their experience and the work they have
done through their participation. This programme consists of 22 monthly
meetings which are parent led. FASTworks is purposively less structured
than FAST in order to increase the capacity of the parent group, however as
with FAST, FASTworks aims to strengthen positive links between schools,
communities and parents in order to improve a child’s school-related
performance, prevent behavioural problems and reduce risk.

Between 2010 to 2014, FAST reached over 2,892 children and their families in over 49
different schools across 17 local authorities in Scotland (over 22,377 children across the
UK) and has trained over 750 partners (parents, school staff and members of the
community. In order to reach the most deprived families, FAST targets schools with high
levels of free school meals. Free school meal entitlement (FME) is often used in
Educational Research as an indicator of poverty or families living in hardship (McKinney
et al., 2013a, 2013b). The evaluation findings suggests that the average FME levels in
the schools in which FAST is provided is over 44% - well above the national average of
19%. In addition FAST reports that its programme has an average retention rate of
almost 80%, and contrasts this with an average retention rate of 20-40% for most
parental programmes.



1.4 Evidence on FAST and its outcomes

Middlesex University is conducting an on-going quantitative evaluation for each FAST
group to give an indication of initial impact. This evaluation measures changes taking
place among parents and children over the eight-week duration of the FAST cycle. The
process involves the use of structured questionnaires completed by parents and
partners before and immediately following involvement with FAST. The national
evaluation measures impact on the following seven areas:

Child academic competence
Child behaviour at school
Family relationships

Child behaviour at home
Social support

Reciprocal parent support
Social and general efficacy.

Each FAST programme is evaluated using a range of validated tools including
Strengths and Difficulties Questionnaires (Goodman, 1997) which are completed before
and after the programme by parents and teaching staff. Results from these surveys are
used to produce evaluation reports for individual schools which is shared with the FAST
team and families who take part. This evaluation programme also asks parents about
their overall satisfaction with the FAST programme and regularly results in a satisfaction
score of more than 9 out of 10. Research assessing impact of FAST over the period
2013-14% has revealed that:

« children’s behavioural problems decreased by 26%

« family conflicts dropped by 24%
e 74% of parents felt more able to support their child in his or her education.

The Middlesex University evaluation (McDonald et al 2010) which has conducted an
aggregate analysis of results from 2009-2010 across 15 Local Education Authorities
shows that FAST: improves the parent-child bond; reduces family conflict; increases
parents’ involvement in school; increases children’s level of happiness at home and
school; promotes children’s engagement in learning and promotes social support
networks between parents. In particular, the evaluation found that during FAST:

o 22% of parents had been more involved in parent-teacher organisations

2 http://www.savethechildren.org.uk/about-us/where-we-work/united-kingdom/fast



e 22% of parents had been involved in community centre activities

e 26% of parent had been more involved in school or further education
e 16% of parents had been doing more volunteering and charity work
e 8% of parents had been more involved in community leadership

e 31% of parents felt they had more support from other parents at school

e 24% of parents involved in the FAST programme have since sought further
education training or courses.

Comparing before and after participation results, the Middlesex University evaluation
found statistically significant differences, including:

e Total family relationships improved by 15%

e Total parent involvement in education improved by 3%
e Parenting self-efficacy improved by 4%

e Total family relationships improved by 15%

e Support provided to others increased by 25%

e Support received from others increased by 33%

¢ Children’s total difficulties in school reduced by 8% and 20% in the home

(McDonald et al 2010 pp8-9)

FAST was highlighted as a programme that ‘shows promise’ in supporting families to
engage in their children’s learning in the JRF’s review of evidence on tackling the
attainment gap in Scotland (Egan, 2013). It has also been included in the Scottish
Government’s engaging families website, a resource for teachers to help support family
engagement.

Such findings demonstrate the relevance of FAST regarding efforts to promote
children’s attainment. Other research has shown that children achieve more at school if
their parents are involved in their education (C4EO, 2011; Sosu & Ellis, 2014; Joseph
Rowntree Foundation, 2012). FAST is also increasing parent-to-parent support and
reconnects parents to each other and their local communities, creating relationships
which are vital to increasing their confidence and to give them the strength and
assistance they need to support their children in school. This indicates increased social
and cultural capital.

The Glasgow University Team was provided with a Scottish aggregate data report,
extracted from the UK data results, for the years 2010-2014. The Scottish data indicates
that in all seven areas examined the evaluation indicated that positive change had taken



place. These outcomes represent encouraging findings. However, the focus of the
evaluation means there is limited indication of the longer-term impact of the FAST
programme nor any indication of the impact of FASTworks. Moreover, while the
programme may be able to demonstrate positive impact it is also important to review the
articulation of the programme with policy developments taking place in Scotland in
relation to Education generally and highlight lessons for parental engagement
interventions specifically. It was to these areas that the ROC research was, in part,
commissioned to address.

1.5 The ROC research

This section of the report details the research aims and research questions
operationalised by the team from the Robert Owen Centre. As mentioned in the
previous section, the eight-week FAST programme in the UK has been evaluated by
Middlesex University since 2009 using a pre and post questionnaire survey. Findings
from this research were made available to the Glasgow University team early in the
ROC research and this helped firm up on the foci of the ROC research. These foci
formed the basis of the following three research aims:

e Examine the impact of the FAST programme in Scotland

e Draw out the key learning from delivery of FAST in Scotland to support
approaches to support family engagement in children’s learning for children living
in poverty

¢ Influence local and national policy-makers and practitioners.

Following the award of the project the ROC team met with members of Save the
Children to refine and develop the research approach and research questions. The
following research questions were used to shape the research enquiry and subsequent
analysis:

What national outcomes/ aims does FAST support delivery of?

What impact has FAST had to date in Scotland?

What characteristics of FAST are key to its success?

What are the key elements of FAST delivery associated with success?

What are the key facilitators and barriers associated with successful/

unsuccessful implementation of the initiative?

e What impact has FAST had on different stakeholders (professionals, parents,
children)?

e What key elements underpin models for family engagement in children’s
learning, particularly children living in poverty?

e What are the key learnings from FAST?

¢ What are the implications for future policy and practice to support family

engagement in children’s learning?



1.6 Methodology

The ROC methodology involved a combination of empirically gathered qualitative data
and the inclusion of previously gathered quantitative data. The Middlesex University
quantitative survey data helped to provide demographic information as well as an
overview of the nature of the measured outcomes from the FAST programme. Following
this exercise, four case study authorities and six FAST groups were identified (see Table
1) and qualitative data was gathered through interviews, observations, and focus groups
with key stakeholders of the FAST Programme (e.g. parents, children, FAST team
members, education and other sector professionals) were conducted. Both the
qualitative and quantitative data was reviewed in light of evidence from the ‘parental
engagement’ literature and associated policy developments in Scottish Education.

The research had three key stages: Orientation, Main Fieldwork, and Reporting (See
figure 1). The project began in November 2014, the fieldwork was concluded in June
2015 and final report was delivered in August 2015.

Figure 1 - Overview of methodology
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1.6.1 Stage 1 — Orientation

The initial stage involved two key activities:

» Discussion with Save the Children to determine the ‘full scope’ of the research and

developing initiative

REPORTING

Reporting the findings and
future planning

examine how the research would build on pre-existing data sources




» Developing research instruments for interview, observation and focus group
schedules.

1.6.2 Stage 2 - Main Fieldwork

This stage of the research involved a number of key activities:

e Collaboration with Save the Children to select four cases study groups from
within four local authorities. Selected Local Authorities had a longer involvement
with FAST than other Authorities to maximise the opportunity for FASTworks
groups to have been set up.

e |dentifying informants from the stakeholder groups: families (parents/carers and
children); FAST volunteers (parent/community/school partners); and
educational/strategic professionals. Save the Children’s FAST trainers played a
significant advocacy role in recruiting participants.

e Observation of FAST groups

e Conducting group and individual interviews with informants (For interview/ focus
group schedules for partners, parents/carers, children and strategic professionals
see Appendices 2 to 5)

e Analysis of interview material.

1.6.3 Stage 3 — Reporting

The final stage of the research comprised a synthesis of the findings and production of
a final report with executive summary (this document).

1.7 Approach to Analysis

The approach to analysis was largely iterative with the initial and overall framework for
analysis framed by the research aims and research questions documented in this
proposal. Qualitative evidence gathered during the individual interviews, focus groups
and observations were recorded both in note-form and digital audio recording. Analysis
drew on partial transcriptions for clarification and illustration.

During this process, the ROC team met to discuss emerging issues and develop more
refined analytic categories. These meetings helped to identify key topics and issues
emerging within and across the case studies and illuminated key factors and processes
influencing the impact of the Programme in the various contexts. Participants’
experiences of the FAST Programme and the different ways in which it had affected
their lives and the lives of their children and its potential impact on their futures were, in
a number of instances, detailed to provide concrete examples of impact.

As categories were developed through successive levels of analysis, the various data
and evidence collected from different sources were be used to triangulate, check and



refine the emerging themes, culminating in a deeper understanding of the findings from
the Programme.

In this report individual and group responses have been anonymised and authorities
and schools have been referred to using pseudonyms.

Table 1: Local Authorities and FAST groups involved in this research

Local Authority Schools (FAST groups)

Parkside Primary School

Local Authority 1 :
Sunnyglade Primary School

Local Authority 2 Brightview Primary School

_ Hilltop Primary School
Local Authority 3

Greenwood Primary School

_ Redbrick Primary School
Local Authority 4

*Local Authority 5 one interview only with Strategic Professional

Table 2 summarises research informants while Table 3 indicates the research areas
focused on with the different stakeholder groups.
Table 2: Research Informants

Participants Ilr?tdelrv\;idel:/\?; Focus Groups
2x Community
Partners
FAST E’tartnerr]s 2% Headteachers
(community, school, | 4\ sepool teac